
 

 

 

 

Pupil Premium Strategy Statement 2018/2019 

 

 

The Government provides Pupil Premium funding in addition to main school funding to help address national inequalities in terms of the 

achievement of children eligible for free school meals or children in care. The Pupil Premium Grant is allocated to schools based on the number 

of students who are known to be eligible for free school meals or have been eligible in the last six years and children who have been 

continuously looked after for more than six months. 

 

At Melksham Oak we support all of our students. We do this by providing high quality classroom teaching supplemented by interventions to 

support vulnerable learners. This document is designed to show all relevant stakeholders how our Pupil Premium funding is used to support our 

disadvantaged and vulnerable students in the current and previous academic years. 

 

 

2. Student Outcomes – Year 11 Results 

 2016 Results – PP only 2017 Results – PP only 2018 Results – PP only 

Percentage attaining grade 4-9 in both English and Maths 35% 39% 45% 

Attainment 8 score 38.63 34.90 34.56 

Progress 8 score – overall -0.57 -0.14 -0.67* 

Progress 8 - English -0.72 -0.28 -1.01* 

Progress 8 - Maths -0.52 -0.24 -0.28* 

Progress 8 – EBacc Subjects -0.81 -0.36 -0.19* 

Progress 8 – Open -0.26 +0.25 -1.21* 

*2018 estimated P8 scores – not yet validated (Sep 2018) 

3. Barriers to future attainment (for pupils eligible for PP) 

In-school barriers  

A.  2018 results suggest that middle ability disadvantaged boys are not sufficiently challenged in their lessons. 

B.  OFSTED (April 2017) identified that pupils’ written work, including that of disadvantaged pupils, does not demonstrate sufficient progress. 

1. Summary Information  

School Melksham Oak Community School 

Academic Year 2018/2019 Total PP budget £260,000 Date of most recent PP Review Sep 2017 

Total number of pupils 1270 Number of pupils eligible for PP 331 Date for next internal review of this strategy  



 

 

 

C.  Students join Melksham Oak with relatively low levels of literacy and numeracy. All year groups are significantly below national average in terms of their starting points at 

the end of Key Stage 2. 

External barriers  

D.  Low attendance and disengagement of disadvantaged pupils. 

 

4. Desired outcomes 

 Desired outcomes and how they will be measured Success Criteria  

A.  Rigorous monitoring of teaching and learning ensures that all 

pupils, including those who are disadvantaged, are sufficiently 

challenged in all subject areas. 

Work scrutiny and student outcomes show that disadvantaged pupils are progressing as well as 

non-disadvantaged; progress gap closed. 

B.  As a result of monitoring of teaching and learning and 

subsequent follow up activites, disadvantaged pupils are show 

greater pride and progress in their work and that all tasks are 

completed to at least the minimum expectation. 

Disadvantaged pupils’ work showing pride and progress and completing lesson and homework 

tasks; progress gap closed. 

C.  Through planned intervention and monitoring of impact, 

strategies in place to improve disadvantaged pupils’ numeracy 

and literacy skills are effective in closing the progress gap. 

Narrowing of the progress gap between disadvantaged and non-disadvantaged pupils. 

D.  Strategies to improve attendance of disadvantaged pupils are 

effective in closing the attendance gap. 

Narrowing of the attendance gap between disadvantaged and non-disadvantaged pupils. 

 

5. Planned Expenditure  

 

Academic Year 2018-2019 

 

Leadership and Management 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 
Progress gap narrows for 

disadvantaged students. Their 
work shows pride and 

progress. 

Departmental Data Analysis 

Meetings to focus on 
underperforming student groups. 

Pupil Premium situation to be RAG 

rated by MSU for each subject on a 
regular basis – to feed into 
departmental strategies as well as 

work scrutiny. 

Departments need to be aware of 

their current position in terms of 
progress of disadvantaged students. 

This process will lead to greater 

accountability and follow up in terms 
of ‘closing the loop’ where strategies 
are identified. 

SLT meetings and records – regular scrutiny 

planned. Records of follow up with staff and 
students. 

SCL/ABL./OVI Ongoing – regular feedback and 

actions followed up within 
departments and for individual 

students. 

Progress gap narrows for 
disadvantaged students 

Assistant Headteacher to oversee 
progress of disadvantaged students 

(proportion of salary). 

NFER research suggests that clear, 
responsive leadership is key – linked 

to interventions and whole school 
approaches to improving outcomes 
and how they impact on 

disadvantaged students. 

Line management; student progress data over 
time. 

MSU September 2019 

Holistic tracking of 
interventions taking place 

where they are needed – so 

Continued use of Interventions 
Register to track and coordinate 

interventions. 

A single record of organising, tracking 
and measuring interventions which 

take place will enable more effective 

Continued review of Interventions Register, follow 
up with staff to ensure used correctly. 

Performance of students over time. 

MSU Ongoing 



 

 

 

that that the progress gap is 
narrowed for disadvantaged 

students. 

measuring of impact and improved 
planning of future interventions. We 

will also be able to ensure there are 

single points of accountability working 
with students, rather than piecemeal 
interventions with overlapping or 
repetition. 

Holistic tracking of 
interventions taking place 

where they are needed – so 
that that the progress gap is 
narrowed for disadvantaged 
students. 

Identification of Pupil Premium 
‘outliers’ in all year groups. To 

become high profile group in terms 
of coordination of additional 
interventions beyond the 
classroom. 

The disadvantaged gap for progress 
has previously been 

disproportionately affected by small 
numbers of pupils who are ‘outliers’ 
in terms of Progress 8 outcomes. 
Early identification and intervention 

with these students will reduce the 
chances of this happening. 

Performance of these students; pride and progress 
in their work and aspirations. 

MSU September 2019 

Total budgeted cost £21,390 

Teaching, Learning and Assessment 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 
Progress gap narrows for 

disadvantaged students. Their 
work shows pride and 
progress. 

 
 

Class Charts used by all teachers in 

their planning and delivery of 
teaching and learning. 

Class Charts is a system of devising 

and printing seating plans for discreet 
use in class which ensures that 
teachers are aware of individual 

student needs and backgrounds. 
NFER research suggests this data 

driven approach to teaching and 
learning is an effective building block. 

Lesson observation and drop ins; LAP Meetings, 

analysis of student progress data. 

ABL/SLT September 2019 

Students joining with low levels 
of literacy are well supported. 

Additional periods of English 
lessons are timetabled in Years 7 

and 8 to focus on literacy, including 
the delivery of the Accelerated 
Reader Programme 

Students joining with lower literacy, 
especially those who are from 

disadvantaged backgrounds, need to 
be able to access the secondary 
curriculum. Success last Year Average 
reading age change across all Year 7 

English groups, inc Nurture Group, is 
+8.7 months, and across Year 8 is 
+4.5 months 

Analysis of reading ages,  progress data, lesson 
drop ins and work scrutiny. 

OVI/Head of English June 2019 

Students joining with low levels 
of literacy and numeracy are 

well supported. 

Nurture Group in Years 7 and 8. Students joining with lower 
literacy/numeracy, especially those 

who are from disadvantaged 
backgrounds, need to be able to 
access the secondary curriculum. 
Very effective provision proven in 

previous years (evidence available) 
 

Analysis of progress data, lesson drop ins and 
work scrutiny. 

See Section 7 for more detail about this strategy. 

JFU June 2019 

Progress gap narrows for 
disadvantaged students 

1:1 and small group Maths and 
English tuition in KS4 

Educational Endowment Foundation 
research shows that this has a high 
impact. 
 

Monitoring via involvement of English/Maths 
Subject Leaders; analysis of student data; student 
voice, See Section 7 for more detail about this 
strategy. 

MSU September 2019 

Progress gap narrows for 
disadvantaged students 

 

Heads of House continue to 
monitor progress and intervene in 

Y7-10 – now for Pupil Premium 

students only; Head of Y11 to 

Evaluation work via ECA shows Head 
of House intervention to be effective 

– reflected in lower number of call 

outs for mentored students, staff 

MSU to issue Heads of House with key ‘outlier’ 
students following data points. 

Follow up meetings with Heads of House to 

discuss progress. 

MSU/MRY Ongoing. 



 

 

 

monitor progress and intervene in 
Y11. 

feedback and student voice surveys.  

Progress gap narrows for 

disadvantaged students 

Direct funding of resources for 

disadvantaged students including: 
purchase of revision books, 
stationery, equipment, support for 

curriculum trips. 
Stationery packs available in the 
library for PP students. 

 

Some students encounter financial 

and organisational barriers to learning 
which can be easily removed with 
carefully allocated financial assistance. 

The need for this is carefully analysed 
on an individual basis. 

Interventions Register used to record and 

monitor. 
Tutors’ input on ensuring students are equipped. 

MSU September 2019 

Data can be analysed quickly 
and effectively to inform 

teaching and learning and 
interventions beyond the 
classroom  

Go4Schools software for tracking 
student progress 

Filtering of student progress data to 
quickly identify gaps in progress for 

specific groups of pupils is essential if 
we are to continue to ‘close the gap’ 
and intervene with potential outliers. 

Monitor GCSE outcomes and student progress. OVI/MSU September 2019 

Progress for disadvantaged 
students who are excluded 
from school is not 

disproportionately affected. 

Direct teaching resources to the 
Lancaster Centre to facilitate high 
quality learning when students are 

sent to offsite provision. 

Students who are not in school could 
fall behind with progress. This should 
be prevented if possible, especially if 

students are from disadvantaged 
backgrounds. 

Monitor outcomes for disadvantaged students with 
exclusions. 

MSU/OVI September 2019 

High attaining disadvantaged 

pupils achieve best possible 
outcomes 

Provide opportunities that inspire 

this group of pupils via 
Southampton University Learn 
With Us and through tutorial 

activities within school 

High attaining disadvantaged pupils 

are more likely to progress further if 
their opportunities for the future are 
made clear – in terms of careers and 

educational pathways. 

Monitor outcomes for these students; student 

voice; discussion of career plans. 

MSU September 2019 

Total budgeted cost £173,576 

Personal Development, Behaviour and Welfare 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 
Continue to close the gap in 

attendance for vulnerable 
learners (esp. FSM) 

Develop family interventions and 

use of structured conversations. 
Personal calls to targeted students 
by KBU and PCO. Use voucher 
scheme for some families to 

incentivize improved attendance. 

NFER research indicates that 

addressing behaviour and attendance 
is key. This is a new system within 
the last year (2016/2017) and it is 
already having an impact.  

HT Attendance Review Meetings reported to 

governors. 

SCL/CJO September 2019 

Barriers to learning are 

identified and students/families 
are helped to overcome them 

SLT mentoring of amber students – 

especially with P8 ‘outliers’ who are 
disadvantaged. 

Barriers to learning need to be 

identified on a school and student 
level so they can be addressed. 

Records of interviews and actions completed for 

individual student 

SLT Ongoing 2017-2018 

Progress 8 Scores for 2017 Year 
11 Cohort indicate that this 

approach was successful. 

Continue to close the gap in 
attendance for vulnerable 
learners (esp. FSM) 

Continue with revised Student 
Welfare Team – including 
Attendance Officer to focus on 

FSM students as part of work with 
all students falling below key 
thresholds. 

NFER research indicates that 
addressing behaviour and attendance 
is key. This is a new system within 

the last year (2016/2017) and it is 
already having an impact. 

Regular reviews of attendance figures for 
vulnerable students – especially FSM. Attendance 
tracking systems now focussed on evidencing 

impact. 

CJO /SWT September 2019 

All students, especially those 
who are disadvantaged, have 
appropriately challenging 

aspirations for their future 
careers beyond secondary 

education. 

Continue to employ a full time 
careers advisor and ensure 
disadvantaged students are 

prioritised where needed. 
 

The importance of impartial, expert 
careers advice cannot be 
underestimated for disadvantaged 

students. Many of them are less likely 
to be signposted and guided towards 

a wide range of appropriate, 

aspirational education/career choices. 

Monitor interventions register to ensure 
disadvantaged students obtain appropriate 
impartial advice. Destinations data. 

JLA/APA September 2019 



 

 

 

All students, especially those 
who are disadvantaged, have 

appropriately challenging 

aspirations for their future 
careers beyond secondary 
education. 
 

WIN Project via Wiltshire County 
Council – working in school with 

selected disadvantaged students 

selected by post code area. Study 
skills, employer engagement, CV 
writing, applying for FE/HE. 

1:1 and small group work helps to 
build aspirations and target support 

where it is required – to help raise 

aspirations and improve engagement. 

Records of attendance at sessions, destinations 
data, student voice. 

JLA Ongoing 

Total budgeted cost £74,558 

 

 

 

6. Review of expenditure  

 

Previous Academic Year 2017-2018 

Leadership and Management 

 

Desired outcome Chosen action/approach Cost Estimated impact Lessons Learnt/Actual Impact 
Progress gap narrows for disadvantaged 
students. Their work shows pride and 
progress. 

Disadvantaged students’ work 
prioritised in all observation of learning 
and work scrutiny. 

30% of MSU’s time 

£21,390 

Systems have been put in place to 
oversee and better target interventions 
for all students within the school. 

Research has been undertaken into 
barriers for learning at MOCS via 
interviews with disadvantaged students 

in Year 11 as part of 
mentoring/organising intervention. 

Maths/English 1:1/1:2 tuition is now 
much more closely linked to progress 

rather than attainment. And cohorts are 
reviewed and altered more regularly. 

Progress 8 scores for 2017 cohort showed 
that the gap narrowed, but 2018 results have 
not sustained this in terms of overall Progress 

8. 
However, the proportion of disadvantaged 
students attaining both Maths and English at 

Grade 4-9 has increased significantly. This 
indicates that the 1:1 tuition in Maths and 

English has been successful. Interventions via 
Head of House mentoring are now to be 

focused solely on disadvantaged students. 

Progress gap narrows for disadvantaged 
students 

Assistant Headteacher to oversee 
progress of disadvantaged students 
(proportion of salary). 

As above 

Holistic tracking of interventions taking place 
where they are needed – so that that the 

progress gap is narrowed for disadvantaged 

students. 

Continued use of newly (Feb 2017) 
established Interventions Register to 

track, coordinate and measure impact of 

interventions. 

As above 

Holistic tracking of interventions taking place 

where they are needed – so that that the 
progress gap is narrowed for disadvantaged 
students. 

Identification of Pupil Premium ‘outliers’ 

in all year groups.  
As above 

Teaching, Learning and Assessment 

 

Desired outcome Chosen action/approach Cost Estimated impact 

 

Lessons Learnt/Actual Impact 

Progress gap narrows for disadvantaged 

students. Their work shows pride and 
progress. 
 

Class Charts used by all teachers in their 

planning and delivery of teaching and 
learning. 

£1,468 Lesson observation records show that 

Class Charts / seating plans / SIS sheets 
are being used in lessons. 

Important we continue with this approach – 

it is key that teachers know their classes and 
can target PP students of varying ability levels. 

Students joining with low levels of literacy are 
well supported. 

Additional periods of English lessons are 
timetabled in Years 7 and 8 to focus on 

literacy, including the delivery of the 
Accelerated Reader Programme 

Accelerated reader: £3,455 Students joining with lower literacy, 
especially those who are from 

disadvantaged backgrounds, better able 
to access the secondary curriculum. 
Average reading age change across all 

Year 7 English groups, inc Nurture 
Group, is +8.7 months, and across Year 
8 is +4.5 months 

Accelerated Reader and other data suggests 
this approach is effective – to be continued. 

Students joining with low levels of literacy 
and numeracy are well supported. 

Nurture Group in Years 7 and 8. SENCO 12/40: £21,966 
Yr 7 Teacher (0.8) £39,127 

Yr 8 Teacher £46,000 

TA’s x2 :£34,054 

Improvement in Reading Ages, 
amount of achievement points students 

have received compared to behaviour 

points, comments from their Y6 Pen 

This strategy continues to be very effective in 
securing progress in numeracy and literacy 

for the students who join at a significantly 

lower level. 



 

 

 

Trips: £1,000 
Total £143,147 

Portrait compared to their most recent 
school report – all indicate that these 

students make accelerated progress. 

Attendance – only two pupils in the 
group are below 90%, (one was for 
medical reasons) 
 

Progress gap narrows for disadvantaged 
students 

1:1 and small group Maths and English 
tuition in KS4 

£16,000 1to1 and 1to2 tutoring are shown by 
Education Endowment Foundation 

findings to be high in impact. For 2017 
70% of students who had 1:1 tutoring 
increased or equalled their January mock 
result in English and 82% in Maths. 

Progress 8 gap almost zero overall for 
2017. Student Voice interviews during 

September 2017 Pupil Premium Review 

showed support for this initiative. 

 

For 2018 the percentage of PP students 
achieving 4-9 grades improved significantly 

once again. To be continued. 

Progress gap narrows for disadvantaged 
students 
 

Heads of House continue to monitor 
progress and intervene in Y7-10; Head 
of Y11 to monitor progress and 

intervene in Y11. 

MSU time  
28% of HoH’s: £6,300 

Evaluation work via ECA shows Head of 
House intervention to be effective – 
reflected in lower number of call outs 

for mentored students, staff feedback 
and student voice surveys. This 
intervention helps a significant 

proportion of disadvantaged students 
and relates to all Y7-11 year groups. 

The wider gap for progress with 2018 GCSE 
results has resulted in our decision to focus 
Head of House intervention/mentoring solely 

on Pupil Premium students. 

Progress gap narrows for disadvantaged 
students 

Direct funding of resources for 
disadvantaged students including: 

purchase of revision books, equipment, 
support for curriculum trips. 

 

£4,000 Equipment continues to be a barrier to 
learning for our students from 

disadvantaged backgrounds – including 
revision guides as well as stationery. We 

helped a significant number of students 
with revision guides – particularly in 
Science, where the PP gap was small for 

progress. 

This approach will be continued – with packs 
of stationery available in the library for 

disadvantaged students.  

Data can be analysed quickly and effectively 
to inform teaching and learning and 

interventions beyond the classroom 

SISRA software for tracking student 
progress 

£995 This software is invaluable for tracking 
pupil progress and identifying 

intervention groups/students. 

More frequent data collection points would 
be helpful – this approach will be used next 

year with Go4Schools software introduced 
by the White Horse Federation 

Progress for disadvantaged students who are 
excluded from school is not 

disproportionately affected. 

Direct teaching resources to the 
Lancaster Centre to facilitate high 

quality learning when students are sent 

to off site provision. 

17/40’s of Teacher (£33,400) at LC 
£14,195 

The Lancaster Centre continues to be 
effective in supporting students at risk of 

being excluded from school – 60% of the 

students excluded are disadvantaged, 
this proportion being higher in the 
lower year groups.  
Approximately 60% of students who are 

excluded to the LC once never receive 
another exclusion. This rises to 82% of 
students who have had 2 LC exclusions 

and 94% after 3 exclusions.  
The Lancaster Centre also hosted 
interventions such as Go Girls and the 

Triple P Parenting course. 

This support will continue, with a wider 
range of interventions taking place at the 

Lancaster next academic year. 

High attaining disadvantaged pupils achieve 

best possible outcomes 

Provide opportunities that inspire this 

group of pupils via Southampton 

University Learn With Us and through 

£100 approx – fuel for trips to 

Southampton University (no other cost) 

Students reported that they enjoyed 

visiting Southampton University as part 

of the Learn With Us Scheme 

To be continued next year. 



 

 

 

tutorial activities within school 

Personal Development, Behaviour and Welfare 

 

Desired outcome Chosen action/approach Cost Estimated impact Lessons Learnt/Actual Impact 
Continue to close the gap in attendance for 

vulnerable learners (esp. FSM) 

Develop family interventions and use of 

structured conversations. Personal calls 
to targeted students by KBU and PCO 

(Already costed) Attendance of FSM students is improving 

over time. This is an incremental 
process and we do not expect to see 
sudden improvement due to the 

complex nature of the issues involved 
with some of our disadvantaged families.  

Evaluate continuously. 

Attendance improved by 0.8% in 6 months 
September 2018 Pupil Premium Review was 
supportive of our approach in terms of 

monitoring and intervening with attendance. 
Continue to close the gap in attendance for 

vulnerable learners (esp. FSM) 

Continue with revised Student Welfare 

Team – including Attendance Officer to 
focus on FSM students as part of work 
with all students falling below key 

thresholds. 

28% of attendance officer £10,521 

Vulnerable students in specific cohort remain 

engaged with education and continue to 
attend well. 

Engagement Group in year group(s) 

where necessary. 

One extra Group 23/40 lessons 

Teacher £32,040 
SWT £24,487 

 

This worked effectively for the first part 

of the year 2017/18 and exclusion rates 
for this group continued to be low. 83% 
of the pupils in the engagement group 

are Pupil Premium. 

Three of the engagement group students 

have now been returned to main school 
lessons. The curriculum for all of these 
students will be reviewed in 2018/19 now 

they are in Year 11, with some of them doing 
college placements. 

All students, especially those who are 

disadvantaged, have appropriately challenging 
aspirations for their future careers beyond 
secondary education. 

Continue to employ a dedicated careers 

advisor and ensure disadvantaged 
students are prioritised where needed. 
 

Careers South West mentoring scheme 
currently being piloted with 
Disadvantaged Outliers in Years 8 and 9 

(no cost). 

Trips: £1,000 

Total £57,527 
The Careers South West mentoring 

scheme was successful in terms of 
student engagement, with 20 of our 
students obtaining the award (all of 

them Pupil Premium). 
Disadvantaged students continue to have 
priority access to careers guidance. 

 

The Careers South West programme has 

been discontinued due to funding. 
We will continue to employ a full time 
careers advisor as part of our careers 

strategy. 
Impact evidence will be added once 
destinations data for Year 11 cohort is 

complete. All of our 2017 Year 11 leavers 

were placed into Employment, Education or 
Training. 

 

1. Additional detail 



 

 

 

This section includes additional information about some of the specific strategies referenced previously in this strategy document. The sections below include: 

 Details of our 1:1 English/Maths tuition in KS4 

 Nurture Group information (Years 7 and 8) 

 Engagement Group information (Year 10/11) 

 Work Scrutiny by SLT  

 Case Studies of ‘outlier’ PP students with interventions (anonymised) 

 

Key Stage 4 English / Maths Tuition 

Each year approximately 40 Pupil Premium students in Key Stage 4 have 1:1 or 1:2 tuition with our team of qualified  Maths/English tutors. Pupil Premium students are selected based 

on the most recent capture of progress data and via regular discussion with MSU (Assistant Headteacher linked to Pupil Premium) and the Heads of English and Maths. The tuition 

happens in 10-12 week cycles of one lesson per week. Students sometimes continue for a further block of tuition if they have not made sufficient progress. Students report that the 

tuition is very helpful in preparing them for core examinations. As noted above, for 2017 70% of students who had 1:1 tutoring increased or equalled their January mock result in 

English and 82% in Maths. The Progress 8 gap was almost zero overall for 2017. Student Voice interviews during September 2017 Pupil Premium  Review showed support for this 

initiative. 

 

Nurture Group 

We have Nurture Groups for pupils in Year 7 and 8.  These are small classes which are taught by one specialist SEN Teacher and supported by two Teaching Assistants.  Children 

will attend the Nurture group if they have difficulty succeeding in a full class environment due to their lower levels of literacy and numeracy and therefore require a smaller learning 

environment with a higher adult to pupil ratio to help them make progress. 

 

There is a heavy emphasis on practical learning in Nurture group lessons. Therefore, for example, the Y7 History scheme of work on Castles is accompanied by a trip to Farleigh 

Hungerford Castle, the Y8 English scheme of work on Travel Writing is accompanied by a trip to Weston-Super-Mare and the Y7 Geography scheme of work exploring Geographical 

Landscapes is accompanied by a trip to Cheddar Gorge and Caves. 

 

Pupils in the Nurture group do not study a Modern Foreign Language but instead use this time to concentrate on boosting their literacy, numeracy and IT skills. The progress of these 

pupils is monitored termly. Children who have made progress on a par with their peers are integrated into mainstream lessons at the end of the academic year or sooner if this is 

appropriate.  Pupils who have previously been part of the Nurture group have seen a significant improvement in their self-esteem and self-confidence enabling them to more 

successfully access a mainstream curriculum. 

 

Engagement Group 

A small students was identified during KS3 as being vulnerable in terms of attainment, progress, attendance and other indicators. The group are now in Year 10. 83% of the students 

are Pupil Premium. This group follow a different timetable and curriculum from the rest of the year group. They have small group tuition in core subjects. They also spend part of 

their timetable on activities designed to take them beyond the classroom and keep them engaged in being part of the school community. The impact of this intervention has been a 

reduced number of exclusions, improved attendance and better engagement with the school community. The curriculum and timetable for this group is under constant review are 

adapted as and when the need arises – now they have reached Year 11 (September 2018) they have been reintegrated into mainstream lessons as well as being placed with 

college/work experience providers. 

 

Senior Leadership Team work scrutiny 

The Senior Leadership Team undertakes regular work scrutiny with subjects, targeting Pupil Premium students where progress data indicates they should be prioritised. This has 

enabled us to review the level of pride and progress within students’ work and intervene with students and subject areas where there are concerns. We meet with the pupils 

included in the work scrutiny and talk through their work in every subject with them, identifying areas of weakness and coaching them about areas of improvement. 

 



 

 

 

Case Studies 

Below are two case studies which show the range of interventions we put in place for two anonymous students in our 2017 Year 11 cohort. Though they remained ‘outliers’ for our 

Progress 8 data, for each of these students the interventions we put in place kept them in school and led to much better outcomes than might otherwise have been the case. 

 

Name:  (Case Study 1) 

Tutor Group: 11 

Disadvantaged: LAC 

Baseline assessment on entry: 

KS2: Eng – 4.6                                                         Maths – 3.7 

Interventions:  

Why: 

At the beginning of the 

2016/17 academic year 

Student was living with a 

friend and had fallen out 

with his parent. He was 

sleeping on the floor, had 

no clothes or uniform. 

Student did not have a plan 

for after he left school. He 

had no vision of what his 

future could look like. 

Engagement 

 

 

 

 

 

Career Planning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What: 

Attempts were made to restore 

Student’s relationship with Parent 

and get Student back home. Staff 

A met with Student each morning 

to ensure he had eaten and was 

prepared for the day. 

Coaching sessions on ‘vision and 

ambition’ 

 

 

Alternative curriculum – 1 

day/week vocational  Post 16 

course 

Student has been discussing plans 

with college tutor and he is keen 

to pursue vocational course post 

16.  

Arrangements were made to 

attend an Army work experience 

course in Dartmoor for 5 days.  

 

Regular weekly mentoring 

sessions to talk about how and 

why he was feeling angry and 

how to deal with situations in 

school – as a result of numerous 

events, Student was at risk of 

lengthy / permanent exclusion 

Reduced timetable (dissapplied 

from one subject) Spent this time 

working with CBO on Maths and 

English 

By whom: 

Staff A 

 

 

 

 

Staff B 

 

 

Staff C 

 

 

 

 

 

Staff D 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Staff D 

 

 

When: 

Sep 2016 

 

 

 

 

 

 

 

Term 1 & 2 

 

 

 

 

 

Sep 2016 

 

 

 

 

 

 

 

 

25/1/2017 

 

 

 

 

 

Feb 2017 

 

 

Impact (and if none, why not): 

Student eventually moved back in with parent. Although the relationship 

remained tenuous we were able to monitor this with regular meetings with 

Student and a good relationship with parent. 

 

 

 

 

 

 

Student revealed a side of his character that was caring and opened up 

about what he wanted in life. We got Student to see himself 5 years in the 

future and where he wanted to be, Student had a number of career ideas 

including (removed to preserve anonymity). 

A 1 day a week college course was arranged for Student to attend in year 

11. Student enjoyed college and engaged well with the course, this led to 

further engagement in school to get results for continuation of course post 

16 

We spoke about this route linking in progress as Student would like L2 but 

needs C grades for entry. Student is working below this with E-C grades in 

subjects (English meeting requirement but Maths at E). I advised that he 

should look at L1 entry and college will relate to current progress as only 

works to part of L1 presently. Student is also keen to explore 

apprenticeships and we spoke about this route, looking at requirements 

and process. I advised Student to start approaching garages for vacancies 

and even offering own time, as well as linking in off time table sessions with 

me after half term. Student was happy to go through application and we 

applied to College/vocational course. I advised Student of process and 

interview and will update me if plans change. 

 

 

Student came back from this course with a positive mind-set and a 

renewed enthusiasm for his studies. Unfortunately Student decided shortly 



 

 

 

Academic engagement 

 

 

 

 

Anger management 

coaching 

 

 

Engagement of core 

subjects 

 

 

 

 

 

Staff B 

 

 

 

Staff A & B 

 

 

Throughout year 

11 

 

 

Began in Term 2 

and continued 

throughout year 

11 

afterwards that the forces was not for him. 

 

 

On bad days Student would meet with staff B in the mornings to try to 

calm down and reflect on how he was going to deal with situations in 

school that day. Student attended these sessions for the whole of year 11 

and valued the time spent talking thigs through with MHY. 

At first Student worked well with Staff E then around term 4 his 

relationship with her broke down and he refused to attend these sessions. 

Student continued to engage in his English lessons but refused to attend 

any more Maths lessons. 

Qualifications achieved: 

Eng Lang 4 

Eng Lit 2 

Maths 1 

Geog E 

Media L1Pass 

RE E 

Dbl Sci E/F 

P8 English: +0.17              P8 Maths:  -2.03                P8 EBacc:  -0.91                    P8 open:  -1.79         P8 overall: -1.26    

 

 

Name: (Case Study 2) 

Tutor Group: 11 

Pupil Premium: Ever6 FSM 

Interventions 



 

 

 

Why: 

 

Student’s ADHD meant that 

she was seeing things in a 

very black and white world 

view causing arguments with 

other students.  

Student was self-harming 

and began to have psychotic 

symptoms.  

Student became increasingly 

disengaged from school as 

her parent became more 

critical and her drug use 

increased. 

 

5 exclusions for defiance, 

physical aggression towards 

students and disrespect to 

parents. 

 

 

Concerns about student’s 

behaviour and welfare 

outside school 

 

 

NEET referral 

 

Further concerns about 

Student’s welfare 

 

What: 

 

PSP opened.  

 

 

 

Haven support. Camhs 

recommended but not taken 

up by student.  

 

Mentoring from OVI, CJO 

and EBI 

 

 

 

 

 

 

Initially placed part time at 

the Lancaster Centre 

 

 

 

Placed full time at the 

Lancaster Centre 

Referral to Social Care 

 

Motiv8 discussed to support 

Student 

 

 

 

Further referral to Social 

Care, CAMHS and Motiv8 

By whom: 

 

CJO 

 

 

 

 

 

 

 

 

 

 

 

Staff F 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CJO/SME 

 

 

CJO/SME 

 

 

When: 

 

September 2016 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

November 16 

 

January 17 

 

 

 

 

March 17 

 

 

March 17 

 

 

Impact: 

 

Support continued throughout and helped Student cope 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Student generally engaged although with periods where she became very 

distracted. She remained at the LC until the end and achieved 4 grade C 

and above.  

 

 

 

 

 

Referral did not meet threshold 

 

 

Student would not engage 

Social Care, CAMHS and Motiv8 are now engaged and supporting. 



 

 

 

Qualifications achieved: 

 

Eng Lang 4 

Art B 

RE C 

Creative and Media Pass 

Eng Lit 2 

Maths 1 

 

P8 English: +0.49              P8 Maths: -1.665               P8 EBacc: -1.47                    P8 open: +0.79         P8 overall:  -0.45   

 

 

 

 

 

 

 

 

 

 

  


