
 

 

 

 

Pupil Premium Review (2018/2019) and Strategy (2019/2020) 

 

 
The Government provides Pupil Premium funding in addition to main school funding to help address national inequalities in terms of the achievement of children eligible for 

free school meals or children in care. The Pupil Premium Grant is allocated to schools based on the number of students who are known to be eligible for free school meals 

or have been eligible in the last six years, children who have been continuously looked after for more than six months, and children from Service families. 

 

At Melksham Oak we support all of our students. We aim to do this by providing high quality classroom teaching supplemented by interventions to support vulnerable 

learners. This document is designed to show all relevant stakeholders how our Pupil Premium funding was used in the previous academic year (2018/2019), as well as 

outlining our strategy for the current academic year (2019/2020). In some areas, evaluation of the impact of spending is provided, although it is not always possible or 

appropriate to evaluate the impact of specific strategies in isolation. Outcomes for Pupil Premium / disadvantaged students remain a key area of improvement for us as a 

school. There will be a range of whole school improvements in our School Development Plan for the 2019/2020 academic year and beyond which we are confident will 

improve outcomes for all of our students, including those who are disadvantaged. Our strategy for the current academic year (2019/2020) is included after the 2018/2019 

review section below. 

 

Pupil Premium Review 2018/2019 (previous academic year)  

 

Student outcomes for PP students – Year 11 Results 

 2016 Results – PP 

only 

2017 Results – PP 

only 

2018 Results – PP 

only 

2019 Results – PP 

only 

Percentage attaining grade 4-9 in both English and Maths 35% 39% 45% 33% 

Attainment 8 score 38.63 34.90 34.56 31.32 

Progress 8 score – overall -0.57 -0.18 -0.76 -0.65* 

Progress 8 - English -0.72 -0.28 -1.1 -0.89* 

Progress 8 - Maths -0.52 -0.24 -0.3 -0.4* 

Progress 8 – EBacc Subjects -0.81 -0.36 -0.6 -0.58* 

Progress 8 – Open -0.26 +0.25 -1 -0.78* 

*2019 estimated P8 scores – not yet validated (Autumn 2019) 

 

 

 

Summary Information  

School Melksham Oak Community School 

Academic Year 2018/2019 Total PP budget £260,000 Date of most recent PP Review Sep 2017 

Total number of pupils 1270 Number of pupils eligible for PP 331 Date for next internal review of this strategy  



 

 

 

 

Summary of spending for previous year 2018-2019: 

 

Leadership and Management £21,390 

Teaching, Learning and Assessment £173,576 

Personal Development, Behaviour and Welfare £74,558 

Total Spend £269,524 

 

 

 

 

 

 

 

 

 

 

 

Review of Expenditure for previous academic year 

 

Academic Year 2018-2019 

 

Leadership and Management 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead Review and lessons learnt - 

September 2019 
Progress gap narrows for 
disadvantaged students. Their 
work shows pride and 

progress. 

Departmental Data Analysis 
Meetings to focus on 
underperforming student groups. 

Pupil Premium situation to be RAG 
rated by MSU for each subject on a 
regular basis – to feed into 

departmental strategies as well as 
work scrutiny. 

Departments need to be aware of 
their current position in terms of 
progress of disadvantaged students. 

This process will lead to greater 
accountability and follow up in terms 
of ‘closing the loop’ where strategies 

are identified. 

SLT meetings and records – regular 
scrutiny planned. Records of follow up 
with staff and students. 

SCL/ABL./OVI Ongoing review of SLT line management 
records showed clear evidence of discussions 
around disadvantaged students maintaining a 

high priority. Some variability in approach – this 
to be a key priority area in the future. 

Progress gap narrows for 

disadvantaged students 

Assistant Headteacher to oversee 

progress of disadvantaged students 
(proportion of salary). 

NFER research suggests that clear, 

responsive leadership is key – linked 
to interventions and whole school 
approaches to improving outcomes 

and how they impact on 
disadvantaged students. 

Line management; student progress 

data over time. 

MSU Progress 8 gap overall has reduced by around 

0.1 of a grade but continues to be significantly 
lower than other students nationally (-0.65).  
To be a continued area of focus next academic 

year with English a key priority (-0.89 P8). 

Holistic tracking of 

interventions taking place 
where they are needed – so 
that that the progress gap is 

narrowed for disadvantaged 
students. 

Continued use of Interventions 

Register to track and coordinate 
interventions. 

A single record of organising, tracking 

and measuring interventions which 
take place will enable more effective 
measuring of impact and improved 

planning of future interventions. We 
will also be able to ensure there are 

single points of accountability working 

with students, rather than piecemeal 

Continued review of Interventions 

Register, follow up with staff to 
ensure used correctly. Performance of 
students over time. 

MSU The interventions Register has continued to be 

used to track purchase of resources and Head 
of House RAG interventions. Pupil Premium 
students were the sole focus of Head of House 

interventions in Years 7-10 and the RAG ratings 
show their impacts were positive. For the new 

academic year there will be a revised system for 

Pupil Premium Spend 2018-2019

Leadership and Management

Teaching, Learning and Assessment

Personal Development, Behaviour and Welfare



 

 

 

interventions with overlapping or 
repetition. 

tracking interventions, linked with the new 
Head of Year system. 

Holistic tracking of 

interventions taking place 
where they are needed – so 
that that the progress gap is 

narrowed for disadvantaged 
students. 

Identification of Pupil Premium 

‘outliers’ in all year groups. To 
become high profile group in terms 
of coordination of additional 

interventions beyond the 
classroom. 

The disadvantaged gap for progress 

has previously been 
disproportionately affected by small 
numbers of pupils who are ‘outliers’ 

in terms of Progress 8 outcomes. 
Early identification and intervention 
with these students will reduce the 

chances of this happening. 

Performance of these students; pride 

and progress in their work and 
aspirations. 

MSU See above – Pupil Premium outliers were the 

sole focus of Head of House interventions in 
Years 7-10 and SLT intervention in Year 11. The 
hardest to reach outliers remain a key concern, 

with attendance at school being a key priority, 
so that they remain engaged. 

Total spend £21,390 

Teaching, Learning and Assessment 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead Review and lessons learnt - 

September 2019 
Progress gap narrows for 
disadvantaged students. Their 
work shows pride and 

progress. 
 
 

Class Charts used by all teachers in 
their planning and delivery of 
teaching and learning. 

Class Charts is a system of devising 
and printing seating plans for discreet 
use in class which ensures that 

teachers are aware of individual 
student needs and backgrounds. 
NFER research suggests this data 

driven approach to teaching and 
learning is an effective building block. 

Lesson observation and drop ins; LAP 
Meetings, analysis of student progress 
data. 

ABL/SLT Class Charts was replaced with new software 
package Go4Schools which is used across the 
White Horse Federation trust. CPD was 

delivered by TLA in using the new package. 
Lesson observation records showed that every 
member of staff was using this system – only 

one lesson observation was “cause for concern” 
during the academic year for lacking this.  Staff 
were consistently aware of disadvantaged 

students in their lessons. 

Students joining with low levels 

of literacy are well supported. 

Additional periods of English 

lessons are timetabled in Years 7 

and 8 to focus on literacy, including 
the delivery of the Accelerated 
Reader Programme 

Students joining with lower literacy, 

especially those who are from 

disadvantaged backgrounds, need to 
be able to access the secondary 
curriculum. Success last Year Average 

reading age change across all Year 7 
English groups, inc Nurture Group, is 
+8.7 months, and across Year 8 is 
+4.5 months 

Analysis of reading ages, progress 

data, lesson drop ins and work 

scrutiny. 

OVI/Head of 

English 

All students engaged with accelerated reader in 

Years 7 and 8. The progress data for the 

Nurture Group, for whom this intervention is 
most crucial, had very positive outcomes as 
follows: 

Year 7 progress data shows that all pupils 
increased their Standardised scores, with the 
exception of one student who had 86.6% 
attendance. 

Year 7 progress data shows that all pupils 
increased their Standardised scores, with the 
exception of just two students.  

Students joining with low levels 
of literacy and numeracy are 

well supported. 

Nurture Group in Years 7 and 8. Students joining with lower 
literacy/numeracy, especially those 

who are from disadvantaged 
backgrounds, need to be able to 
access the secondary curriculum. 
Very effective provision proven in 

previous years (evidence available) 
 

Analysis of progress data, lesson drop 
ins and work scrutiny. 

See Section 7 for more detail about 
this strategy. 

JFU Year 7 Nurture Group: 
In English and Humanities subjects, 86% made 

good progress, whilst 14% exceeded progress 
expectations. (100% good or better).  
In Maths, 64% made good progress, whilst 29% 
exceeded expectations. (93% good or better). 

Year 8 Nurture Group: 
In English and Humanities subjects, 82% made 
good progress, whilst 18% exceeded progress 

expectations. (100% good or better).  
In Maths, 73% made good progress, whilst 18% 
exceeded expectations. (91% good or better). 

Lesson observations evidenced a high level of 
engagement and positive relationships between 
students, teachers and TA’s working with the 

nurture groups. 
 



 

 

 

Progress gap narrows for 
disadvantaged students 

1:1 and small group Maths and 
English tuition in KS4 

Educational Endowment Foundation 
research shows that this has a high 

impact. 

 

Monitoring via involvement of 
English/Maths Subject Leaders; analysis 

of student data; student voice, See 

Section 7 for more detail about this 
strategy. 

MSU There was significantly less 1:1 and small group 
Maths tuition this year, since our Mathematics 

1:1 tutor was unavailable due to sickness 

absence for the majority of the year. However, 
27 Year 11 students were given 1:1 or small 
group Maths tuition. 22 students were given 1:1 
English tuition. 

In Maths, 67% of students improved on their 
mock exam grade and in English the figure was 
58%. The outcomes for Maths 1:1 tuition are 

stronger in terms of student progress than in 
English, so we will need to look carefully at our 
1:1 English tuition next year. Nevertheless, for 

the students tutored in English, 75% of them 
had English as their highest or equal highest 

grade. 

Student voice and evaluation from our 1:1 
tutors suggests that 1:1 is more effective than 
small group tuition – this is the approach we will 
take next year. 

Progress gap narrows for 
disadvantaged students 

 

Heads of House continue to 
monitor progress and intervene in 

Y7-10 – now for Pupil Premium 
students only; Head of Y11 to 
monitor progress and intervene in 

Y11. 

Evaluation work via ECA shows Head 
of House intervention to be effective 

– reflected in lower number of call 
outs for mentored students, staff 
feedback and student voice surveys.  

MSU to issue Heads of House with 
key ‘outlier’ students following data 

points. 
Follow up meetings with Heads of 
House to discuss progress. 

MSU/MRY Just over 50% of all students monitored by 
Heads of House were converted from ‘amber’ 

to ‘green’ in terms of their academic progress, 
attendance and attitude. This work will be 
carried forward with our new Heads of Year 

and Raising Standards Leaders. 

Progress gap narrows for 
disadvantaged students 

Direct funding of resources for 
disadvantaged students including: 

purchase of revision books, 
stationery, equipment, support for 
curriculum trips, subsidizing music 

lessons. 
Stationery packs available in the 
library for PP students. 
 

Some students encounter financial 
and organisational barriers to learning 

which can be easily removed with 
carefully allocated financial assistance. 
The need for this is carefully analysed 

on an individual basis. 

Interventions Register used to record 
and monitor. 

Tutors’ input on ensuring students are 
equipped. 

MSU We continued to fund a range of resources, 
including for the first time having packs of 

stationary in the library for disadvantaged 
students. 
Curriculum trips were part or fully funded with 

a total budget of £2478.50 
Equipment including text books/revision 
materials was funded for Y10 and Y11 students, 
totaling £1856.65. 

School uniform was supported, totaling £168.50. 
We also funded two of our disadvantaged 
students with their transport to Y10 work 

experience. 

Data can be analysed quickly 

and effectively to inform 
teaching and learning and 
interventions beyond the 
classroom  

Go4Schools software for tracking 

student progress 

Filtering of student progress data to 

quickly identify gaps in progress for 
specific groups of pupils is essential if 
we are to continue to ‘close the gap’ 
and intervene with potential outliers. 

Monitor GCSE outcomes and student 

progress. 

OVI/MSU BRAG meetings – to track progress of all of our 

students – did not happen as consistently as 
they have previously across the year due to 
departure of key staff involved in this process. 
Our consistency of data tracking and 

intervention is a key are of improvement for 
next year. 

Progress for disadvantaged 
students who are excluded 
from school is not 
disproportionately affected. 

Direct teaching resources to the 
Lancaster Centre to facilitate high 
quality learning when students are 
sent to offsite provision. 

Students who are not in school could 
fall behind with progress. This should 
be prevented if possible, especially if 
students are from disadvantaged 

backgrounds. 

Monitor outcomes for disadvantaged 
students with exclusions. 

MSU/CJO There was more specialist teaching and support 
in the Lancaster Centre, including some of our 
1:1 Maths tuition taking place within this offsite 
provision. 

High attaining disadvantaged 

pupils achieve best possible 

outcomes 

Provide opportunities that inspire 

this group of pupils via 

Southampton University Learn 

High attaining disadvantaged pupils 

are more likely to progress further if 

their opportunities for the future are 

Monitor outcomes for these students; 

student voice; discussion of career 

plans. 

MSU A group of 17 Year 9 students was taken on a 

Southampton University Learn With Us visit. All 

Year 12 students were taken on two university 
visits. 



 

 

 

With Us and through tutorial 
activities within school 

made clear – in terms of careers and 
educational pathways. 

Total spend £173,576 

Personal Development, Behaviour and Welfare 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead Review and lessons learnt - 

September 2019 
Continue to close the gap in 
attendance for vulnerable 

learners (esp. FSM) 

Develop family interventions and 
use of structured conversations. 

Personal calls to targeted students 
by KBU and PCO. 

NFER research indicates that 
addressing behaviour and attendance 

is key. This is a new system within 
the last year (2016/2017) and it is 
already having an impact.  

HT Attendance Review Meetings 
reported to governors. 

SCL/CJO Attendance remains a key area of development 
for the next academic year. Our interventions 

have followed a trust-wide policy and new 
systems are now in place. 

Barriers to learning are 
identified and students/families 

are helped to overcome them 

SLT mentoring of amber students – 
especially with P8 ‘outliers’ who are 

disadvantaged. 

Barriers to learning need to be 
identified on a school and student 

level so they can be addressed. 

Records of interviews and actions 
completed for individual student 

SLT 20 Year 11 disadvantaged students were 
mentored by SLT and other senior staff 

members. There were a minimum of two 

parent/carer meetings across the year and our 
tracking system showed that 70% of these 
students showed an increase in attendance and 

an improvement in their attitude. 83% of these 
students improved on their mock grades for 
their combined English and Maths results. 

Continue to close the gap in 
attendance for vulnerable 
learners (esp. FSM) 

Continue with revised Student 
Welfare Team – including 
Attendance Officer to focus on 

FSM students as part of work with 
all students falling below key 

thresholds. 

NFER research indicates that 
addressing behaviour and attendance 
is key. This is a new system within 

the last year (2016/2017) and it is 
already having an impact. 

Regular reviews of attendance figures 
for vulnerable students – especially 
FSM. Attendance tracking systems 

now focussed on evidencing impact. 

CJO /SWT Attendance remains a key area of development 
for the next academic year. Our interventions 
have followed a trust-wide policy and new 

systems are now in place. 

All students, especially those 
who are disadvantaged, have 
appropriately challenging 

aspirations for their future 
careers beyond secondary 
education. 

Continue to employ a full time 
careers advisor and ensure 
disadvantaged students are 

prioritised where needed. 
 

The importance of impartial, expert 
careers advice cannot be 
underestimated for disadvantaged 

students. Many of them are less likely 
to be signposted and guided towards 
a wide range of appropriate, 

aspirational education/career choices. 

Monitor interventions register to 
ensure disadvantaged students obtain 
appropriate impartial advice. 

Destinations data. 

JLA/APA All of our Year 11 students – both PP and non 
PP – were set up to transition to appropriate 
programmes of study and work based 

placements. The loss of our Careers Advisor 
meant that there was less provision in place for 
Term 6. However, this position is now filled and 

provision will be back in place during October 
2019. 

All students, especially those 

who are disadvantaged, have 
appropriately challenging 
aspirations for their future 

careers beyond secondary 
education. 
 

WIN Project via Wiltshire County 

Council – working in school with 
selected disadvantaged students 
selected by post code area. Study 

skills, employer engagement, CV 
writing, applying for FE/HE. 

1:1 and small group work helps to 

build aspirations and target support 
where it is required – to help raise 
aspirations and improve engagement. 

Records of attendance at sessions, 

destinations data, student voice. 

JLA The WIN project has been running at MOCS 

for over a year now and has involved many of 
our students in 1:1 careers sessions, revision 
sessions and using the CareerPilot programme. 

They also ran a careers day with all of Year 9 as 
part of our ACORNS programme. 

Total spend £74,558 

 

 

 

 

 

 

 



 

 

 

Pupil Premium Strategy 2019/2020 (current academic year)  
 

 

Strategy for current academic year 

 

Academic Year 2019/2020 

 

Quality of Education 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead Review date 

Progress gap narrows for 
disadvantaged students. Their 

work shows pride and 
progress because staff know 
who they are, what their 

progress is and what barriers 
they need to overcome. 
 

 

Go4Schools used by all teachers in 
their planning and delivery of 

teaching and learning. 

Go4Schools is a software package 
which includes a facility for devising 

and printing seating plans for discreet 
use in class which ensures that 
teachers are aware of individual 

student needs and backgrounds. 
NFER research suggests this data 
driven approach to teaching and 

learning is an effective building block. 

Lesson observation and drop ins; line 
management meetings, analysis of 

student progress data. 

ECA/SLT Ongoing / September 2020. 

Students joining with low levels 
of literacy and numeracy are 

well supported. 

Additional periods of English and 
Mathematics are timetabled in all 

year groups.  

Based on prior attainment data, our 
students join us with lower than 

expected progress in Mathematics 
and English. It is important to ensure 
gaps in their learning are addressed 

so they can access all areas of the 
curriculum – especially disadvantaged 
students. All students are expected to 
benefit from this change.  

Analysis of reading ages, progress 
data, lesson drop ins and work 

scrutiny. 

SLT Ongoing / September 2020  

Students joining with low levels 
of literacy and numeracy are 

well supported. 

Continued use of the Accelerated 
Reader Programme in years 7 and 8 

(proportion of PP spend). 

Progress data last year shows this to 
be valuable for all students: 

Year 7 progress data shows that all 

pupils increased their Standardised 
scores, with the exception of one 

student who had 86.6% attendance. 
Year 7 progress data shows that all 
pupils increased their Standardised 
scores, with the exception of just two 

students.  

Analysis of Accelerated Reader 
progress data. 

JFU Ongoing / September 2020 

Students joining with low levels 

of literacy and numeracy are 
well supported. 

Nurture Group in Years 7 and 8 – 

majority of these students are Pupil 
Premium/Disadvantaged. 

Students joining with lower 

literacy/numeracy, especially those 
who are from disadvantaged 
backgrounds, need to be able to 
access the secondary curriculum. 

Very effective provision proven in 

previous years (evidence available) 

Analysis of progress data, lesson drop 

ins and work scrutiny. 
See “Additional Detail” section below 
for more detail about this strategy. 

JFU September 2020 

 

Summary Information  

School Melksham Oak Community School 

Academic Year 2019/2020 Total PP budget (estimated) £252,000 approx Date of most recent PP Review Sep 2017 

Total number of pupils 1193 Number of pupils eligible for PP 299 Date for next internal review of this strategy Sep 2020 



 

 

 

 

Students joining with low levels 

of literacy and numeracy are 

well supported. 

The ‘Catch-Up’ Literacy & 

Numeracy Programme - structured 

intensive intervention in Year 7 for 
students joining who are not 
‘secondary ready’ according to 

scaled scores 
 

Newly purchased catch up 

programme based in rigorous 

academic research. 

Analysis of student progress data JFU Ongoing / September 2020 

Progress gap narrows for 

disadvantaged students 

1:1 tuition in Maths and English for 

underachieving Pupil Premium Key 
Stage 4 students – mostly in Year 
11 to support exam preparation. 

This year we are moving to solely 
1:1 rather than group tuition as this 
had more impact last year. 

 

Educational Endowment Foundation 

research shows that this has a high 
impact. Sutton Trust 2019 Annual 
Report states: “To level the playing 

field outside the classroom, schools 
should consider prioritising one-to-
one and small group tuition in their 

Pupil Premium spending.” 
 

Monitoring via involvement of 

English/Maths Subject Leaders; analysis 
of student data; student voice, See 
Section 7 for more detail about this 

strategy. 
 

MSU Ongoing / September 2020 

Progress gap narrows for 

disadvantaged students 
 

Heads of Year have been put in 

place as part of our newly 
structured pastoral system. A 
crucial part of their role is to 

coordinate interventions with 
students, especially 
disadvantaged/boys, who have 

‘amber’ progress. This will happen 
as part of the Raising Standards 
process. 
 

Previous evaluation by lead teacher 

team showed Head of House 
intervention to be effective – 
reflected in lower number of call outs 

for mentored students, staff feedback 
and student voice surveys. Heads of 
Year will now take on this role, 

linked to RSL process. 

MSU to coordinate with Heads of 

Year 7-10 and WRU with Head of 
Year 11. Raising Standards meetings 
to continuously review progress of 

amber students / interventions. 

WRU/MSU/HOY Ongoing / September 2020 

Progress gap narrows for 
disadvantaged students 

Direct funding of resources for 
disadvantaged students including: 

purchase of revision books, 
stationery, equipment, support for 
curriculum trips, subsidizing music 

lessons. 
Stationery packs available in the 
library for PP students. 
 

Some students encounter financial 
and organisational barriers to learning 

which can be easily removed with 
carefully allocated financial assistance. 
The need for this is carefully analysed 

on an individual basis. 

Interventions Register used to record 
and monitor. 

Tutors’ input on ensuring students are 
equipped. 

MSU Ongoing / September 2020 

Data can be analysed quickly 
and effectively to inform 

teaching and learning and 

interventions beyond the 
classroom  

Go4Schools and SISRA software 
for tracking student progress 

 

School wide review and updating of 
assessment and reporting system – 
aiming for more accurate internal 

data for analysis / intervention. 
 

Filtering of student progress data to 
quickly identify gaps in progress for 

specific groups of pupils is essential if 

we are to continue to ‘close the gap’ 
and intervene with potential outliers. 

Monitor GCSE outcomes and student 
progress. 

MPE/WRU/MSU 
 

 

AHE/SLT 

Ongoing / September 2020 

Progress for disadvantaged 
students who are excluded 
from school is not 

disproportionately affected 

Direct teaching resources to the 
Lancaster Centre to facilitate high 
quality learning when students are 

sent to offsite provision. 

Students who are not in school could 
fall behind with progress. This should 
be prevented if possible, especially if 

students are from disadvantaged 
backgrounds. 

Monitor outcomes for disadvantaged 
students with exclusions. 

CJO/MSU/VFA Ongoing / September 2020 

Progress gap narrows for 

disadvantaged students 

Provide CPD opportunities to 

develop their teaching practice and 
interventions to better support 

disadvantaged students. 

EEF research shows that the 

classroom is where we can make the 
biggest impact within school. Our 

staff are always looking to develop 

Monitor progress within subjects; 

support where lesson observations 
show CPD is useful action/outcome. 

ECA Ongoing / September 2020 



 

 

 

their expertise in helping 
disadvantaged students to progress. 

Total spend £TBC 

Behaviour and Attitudes 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead Review date 

Continue to close the gap in 
attendance for vulnerable 

learners (esp. FSM) 

Develop family interventions and 
use of structured conversations. 

Personal calls to targeted students 
by KBU and PCO.  

NFER research indicates that 
addressing behaviour and attendance 

is key.  

Reports to governors; regular item at 
SLT meetings to review. 

CJO / KBU Ongoing / September 2020 

Continue to close the gap in 

attendance for vulnerable 
learners (esp. FSM) 

Continue with revised Student 

Welfare Team – supporting Heads 
of Year – including Attendance 

Officer to focus on FSM students as 

part of work with all students falling 
below key thresholds. 

NFER research indicates that 

addressing behaviour and attendance 
is key.  

Regular reviews of attendance figures 

for vulnerable students – especially 
FSM. Attendance tracking systems 

now focussed on evidencing impact. 

CJO /SWT Ongoing / September 2020 

Total spend £TBC 

Personal Development 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead Review date 

All students, especially those 

who are disadvantaged, have 
appropriately challenging 

aspirations for their future 
careers beyond secondary 

education. 
 

WIN Project via Wiltshire County 

Council – working in school with 
selected disadvantaged students 

selected by post code area. Study 
skills, employer engagement, CV 

writing, applying for FE/HE. 

1:1 and small group work helps to 

build aspirations and target support 
where it is required – to help raise 

aspirations and improve engagement. 

Records of attendance at sessions, 

destinations data, student voice. 

MPE/SLT Ongoing / September 2020 

All students, especially those 
who are disadvantaged, have 
appropriately challenging 
aspirations for their future 

careers beyond secondary 
education. 

Continue to employ a full time 
careers advisor and ensure 
disadvantaged students are 
prioritised where needed. 

 

The importance of impartial, expert 
careers advice cannot be 
underestimated for disadvantaged 
students. Many of them are less likely 

to be signposted and guided towards 
a wide range of appropriate, 
aspirational education/career choices. 

Monitor and ensure disadvantaged 
students obtain appropriate impartial 
advice. Destinations data. 

MPE/APA Ongoing / September 2020 

High attaining disadvantaged 
pupils achieve best possible 

outcomes 

Provide opportunities that inspire 
this group of pupils via 

Southampton University Learn 
With Us and through tutorial 
activities within school 

High attaining disadvantaged pupils 
are more likely to progress further if 

their opportunities for the future are 
made clear – in terms of careers and 
educational pathways. 

Monitor outcomes for these students; 
student voice; discussion of career 

plans. 

MSU Ongoing / September 2020 

Total spend £TBC 

Leadership and Management 

 

Desired outcome Chosen action/approach What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead Review date 

Progress gap narrows for 

disadvantaged students. Their 
work shows pride and 

progress. 

Disadvantaged and boys a standing 

item for SLT/subject line 
management meetings – review of 

minutes by MSU.  

Departments need to be aware of 

their current position in terms of 
progress of disadvantaged students. 

This process will lead to greater 

accountability and follow up in terms 

SLT meetings and records – regular 

scrutiny planned. Records of follow up 
with staff and students. 

SLT/MSU Ongoing. 



 

 

 

of ‘closing the loop’ where strategies 
are identified. 

Progress gap narrows for 

disadvantaged students 

Assistant Principal to oversee 

progress of disadvantaged students. 

NFER research suggests that clear, 

responsive leadership is key – linked 
to interventions and whole school 
approaches to improving outcomes 

and how they impact on 
disadvantaged students. 

Line management; student progress 

data over time. 

MSU Ongoing / September 2020. 

Holistic tracking of 

interventions taking place 
where they are needed – so 
that that the progress gap is 

narrowed for disadvantaged 
students. 

New approach to Raising Standards 

to highlight when disadvantaged 
students are Red/Amber/Green 
(RAG) rated. Interventions 

reviewed regularly at fortnightly 
Raising Standards meetings and RSL 
meetings following data entry 

points. 

Through tracking data / interventions 

we will be able to ensure there are 
single points of accountability working 
with students, rather than piecemeal 

interventions with overlapping or 
repetition. 

Continued review of 

interventions/impact; follow up with 
key staff. Performance of students 
over time. 

WRU/MSU/HOY Ongoing / September 2020 

Progress gap narrows for 
disadvantaged students in 

English GCSE 
 

Address this as a specific area of 
development within our English 

provision. 

Curriculum design and 
implementation via first quality 

teaching and learning are central to 
improving outcomes. Strategic review 
and development in these areas 

within English are central to 
improving outcomes for all students 
in English, especially disadvantaged. 

 

Internal data, lesson observations, 
curriculum review. 

MPE Ongoing / September 2020. 

Total spend £TBC 

 

 

 

Additional detail 

Key Stage 4 English / Maths Tuition 

Each year approximately 40 Pupil Premium students in Key Stage 4 have 1:1 or 1:2 tuition with our team of qualified  Maths/English tutors. Pupil Premium students are selected based 

on the most recent capture of progress data and via regular discussion with MSU (Assistant Headteacher linked to Pupil Premium) and the Heads of English and Maths. The tuition 

happens in 10-12 week cycles of one lesson per week. Students sometimes continue for a further block of tuition if they have not made sufficient progress.  

 

Nurture Group 

We have Nurture Groups for pupils in Year 7 and 8.  These are small classes which are taught by one specialist SEN Teacher and supported by two Teaching Assistants.  Children 

will attend the Nurture group if they have difficulty succeeding in a full class environment due to their lower levels of literacy and numeracy and therefore require a smaller learning 

environment with a higher adult to pupil ratio to help them make progress. 

 

There is a heavy emphasis on practical learning in Nurture group lessons. Therefore, for example, the Y7 History scheme of work on Castles is accompanied by a trip to Farleigh 

Hungerford Castle, the Y8 English scheme of work on Travel Writing is accompanied by a trip to Weston-Super-Mare and the Y7 Geography scheme of work exploring Geographical 

Landscapes is accompanied by a trip to Cheddar Gorge and Caves. 

 

Pupils in the Nurture group do not study a Modern Foreign Language but instead use this time to concentrate on boosting their literacy, numeracy and IT skills. The progress of these 

pupils is monitored termly. Children who have made progress on a par with their peers are integrated into mainstream lessons at the end of the academic year or sooner if this is 



 

 

 

appropriate.  Pupils who have previously been part of the Nurture group have seen a significant improvement in their self-esteem and self-confidence enabling them to more 

successfully access a mainstream curriculum. 

 

 

 

 

 

 

 

 


